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! Kunc, NormariThe Need to Belong: Rediscovering
Maslow's Hierarchy of Need®aul H. Brookes Publishers

1992
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: "Inclusion is a way of thinking and :
: acting that allows every individual to feel ~ :
: accepted, valued, and safe. An inclusive :
community consciously evolves to meet :
: the changing needs of its members. :
: Through recognition and support, an :
. inclusive community provides meaningful ~ :
. involvement and equal access to the :
: benefits of citizenship.

: In Manitoba, we embrace inclusion as a
: means of enhancing the well-being of
every member of the community. By
: working together, we strengthen our

: capacity to provide the foundation for a

. richer future for all of us."

The philosophy of inclusion goes
beyond the idea of physical location and
incorporates basic values and a belief
system that promotes participation,
belonging and interaction.

2 Special Education InclusioiWisconson Education
Association Council, updated March 2007
% canadian Association for Community Living
Swww.inclusiveeducation.ca)

School Partnerships:A Guide for Parents, Schoot an
CommunitiesManitoba Education, Citizenship and Youth,
2005 p 1.
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Some men see things as they are and
¢ ask why. Others dream things that
: never were and ask why not.

-George Bernard Shaw
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Points to Ponder:

This section deals with how you
and your child feel when entering and
being a part of the school community.

Do teachers expect and explore
ways for all of their students,
including your child, to reach their
potential, with their dignity intact?
Is your child included in
classroom activities so that they
are truly a part of the class, and
not confined to one area of the
classroom with an educational
assistant?

Are there school rules and
policies in place that provide firm
guidelines for staff and students
about acceptable behaviour?

__________________________________________
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Points to Ponder:

This section addresses how school
divisions and the school itself works with
all the different groups of people who are |
part of their community to advance
inclusive education practices.

Are there opportunities for you to |

participate in the planning process at

the school and/or school division
level? !

Is there a committee or parent group !

where parents can participate with |

the division staff in developing
programming and policy to support
inclusive schools. |

s there a way that teachers in your !

school share their professional

learning?



%

%

____________________________________________

Points to Pond er:

Are there "champions” of inclusion
' present within the school division
staff?
! Are there examples of school !
i division or school policy that
: promote inclusion? |
Is there a staff member in the
i division who is responsible for
: policy and leadership in the area of |
' student services?
What is the process for
: communication between the school !
i and the administration of the school

division?

15
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Points to Ponder:

Do students have a voice and are
their contributions honoured within
the school?

Is there a student council?

Are students with special needs
included on the student council?
Are students with special needs
able to participate in extra-curricular
sports, or other clubs?

Are there specific activities that
encourage the student body to take
ownership of and promote the
inclusive climate within the school?
Are there school programs in place
which help to cultivate these values
such as "The Virtues Project”
(Wwwwvirtuesproject.com), "The Seven
Sacred Teachings"
(www.thesharingcircle.com), or
"Together We Light the Way?"
(www.canadajustice.ca)

16



__________________________________________

Points to Ponder:

Does your child have an
individual education plan (IEP)?

How are you involved in the
planning for your child’s IEP?

Do you know what the
provincial curriculum expects of
your child for the grade level that
they are in?

Do the teachers discuss with
you the ways that they propose to
adapt the classroom setting
and/or their delivery of subject
material in a way that is age-

appropriate and respectful of your
child's needs?

__________________________________________

17
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Points to Ponder:

How can the school resource staff
learn about the special needs that
your child brings with them to school
each day?

Are you involved in the parent
advisory group for the school?

Does the school administration have
a policy that supports teachers in
their efforts to provide an inclusive
education to all of their students?

Is their collaboration among school
staff in learning appropriate practices
that facilitate the learning of all of
their students? How would a parent
know this? Does staff in the school
work collaboratively on projects or
initiatives such as an early literacy
initiative.

Is there a program in place (e.g. an
alternative learning program) that
provides struggling students with
assistance to achieve their potential
at school?

18



Points to Ponder:

What is the role of the
i Educational Assistant in the
programming for your child? Is |
he or she expected to pre-teach !
: lessons or be supportive in the
classroom while the teacher is !
| instructing the students.
: Are there additional times |
(aside from the regular reporting times !
throughout the school year) set up
! for you to talk to the school team |
i about the progress that your child
: is making in their educational
' program? !

19
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Points to Ponder:

Do you know what the transition
planning process for your child's
school is when your child first

: enrols in the school, from grade to
grade, and upon graduation from
the school?

! Do you anticipate any difficulties

' with transitions for your child?

| Does your child tend to transition

E into new environments with new
people easily or with difficulty?

: How and when will you discuss this
' with the school team?

Is the transition planning process

! inclusive of all students so that
when there is a need to transition

: into another school environment,
students can work together to

+ facilitate the transition process for
each other?

20
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Points to Ponder:

What do you feel would be the level of
involvement that you want to ensure
that you are an active member of your |
child's IEP team?
How will you ensure that your
contributions are heard by the other !
members of the IEP team?
Who can explain the process for IEP :
development in you child’s school to
you? i
How do you as a parent plan to |
maintain a connection to the day-to-
day life of the school?

_______________________________________________
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Points to Ponder:

Do you see ways that your child’s
school or school division is a
leader in promoting inclusive
school practices?

Are there opportunities for parents
and educators to discuss ideas
and strategies to promote
inclusive practices throughout the
school community?

Are there examples of school
division and school staff showing
their appreciation for the value of
all children within the school
community?

Building an inclusive school and
community is a collaboration
among staff, students and
parents; is there a way to promote
the sharing of ideas from one
school to another and one school
division and another.

How can you as a parent support
educators in implementing new
ideas?

22
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Points to Ponder:

Does the school team discuss
how they are planning for inclusion in
the larger school community as
part of the IEP process?

Are there objectives within your
child's IEP that deal with their
being part of a larger school
community?

How do you know that your
child's IEP is a working document
that is used widely within the
school to promote your child's
learning? Do the other specialist
teachers, such as the music and
physical education teacher
participate?

How does the staff report on your
child’s progress toward his or her
individualized goals?

How do you receive information
on his progress toward learning
outcomes expected of all the
students in his grade?

Do you get interim reports related
to the IEP that outlines your
child's progress towards their IEP
goals?

_________________________________________
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Susan and Alan are active in the elementary school with their two youngest
sons, Jonathan and Nicholas. Susan recalls the start of school for the boys and the
amount of time she spent there before the right supports were in place, especially
for Jon, whose diabetes requires very close monitoring. With her time freed up,
Susan has been able to return to work.

"Everyone is working hard to ensure that the food carbohydrate values are
matched with his insulin needs,"” she explains. "Jonathan has also been funded for
a half-time aide who is there to help him test his blood sugar and evaluate what
action is required based on the results. The aide has also been able to support
Jonathan since he was diagnosed with ADHD two years ago."

Susan and Alan's youngest son, Nicholas, is considered twice exceptional. He
is gifted academically and has been diagnosed with autism. "Nicholas requires
constant supervision, because his bright mind can sometimes get him into
challenging and dangerous situations,” Susan says. "He too has been diagnosed
with ADHD. He pushes his limits on a daily basis and is a very exhausting person
to parent, but he is also a very fascinating person to spend time with. His
uniqueness keeps us all on our toes, as well as teaching us new things on a daily
basis. Nicholas has a full-time aide, although this will be cut to half-time next year,
in grade two. We will see then if this makes a big difference.”

Though Susan and Alan recall the many challenges they have experienced
along the way, the support of good teaching assistants and the willing spirit of many
school staff has contributed to an inclusive environment. Susan thought back to a
time with Nicholas and Jon were segregated during lunch hour.

"The reasons that the school gave were valid from a safety perspective but
they did not understand the situation from an inclusion perspective," she points out.
"We suggested a plan that would address the school's concerns and also be
inclusive. We were able to ensure that both boys share meal time with their peers
in their classrooms. This has also created a positive change for other kids who
used to be segregated at lunch.

It takes communication to raise awareness. Our family is active in the
community, and | am a member of the parent advisory council. It really makes a
difference to be present and active and to speak up."
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We don't know who we are until we

: see what we can do. :
: -Martha Grimes :
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"There are all kinds of minds...
Some minds learn best by looking...
Some minds learn best by doing...
Some minds learn best by listening and
talking...

Some minds learn best when you do
several things at once (listen, do, see...)
This is my kind of mind:

Some things are easy and some
things are tricky. What's easy for me is
reading, math, phys. ed., and making
and keeping friends. What's tricky for
me is writing, keyboarding, and getting
my ideas down on paper.

What my brain really likes is figuring
things out by looking. | am excellent at
designing and making, building or
drawing things. | am also excellent at
understanding what | see (puzzles,
maps, pictures, games, knowing where
things are). This means that showing
me things is a good way to teach me.

My brain is also excellent at
understanding what | hear. Ifitis
interesting, if | am tuned in before you
start talking, and if you keep talking in
short sentences.

My brain is also good at learning by
doing. | am good at working with my
hands. 1 like to keep busy and am good
at some sports. | am good at making
things and drawing or designing with a
pencil.

34



I am an amazing visual hands-on
learner!

What is tricky for my brain is paying
attention and staying tuned in during
class time, especially when people are
talking lots. | have trouble
remembering what | see and
hear...sometimes when you don't tune in 3 (
long and strong enough it is hard to
remember new things.

My ideas for school:

Let me use a computer for writing
unless | feel like handwriting.
Sometimes letting me talk while
someone else writes it down works (let
me try this with key words written down
or a drawing, diagram, or chart). Talk
less and show me more about what | am
supposed to do. Give me things to look
at when you are teaching or to help me
to remember (pictures, maps, drawings,
charts, notes, write it on the boards,
lists, computer programs...). Make sure
that | am tuned into you before you give
important directions or information. You
can use my name or say "this is - (
important”, you can sit me up close, you
can give me a good work space without
lots of junk or clutter, you can ask me if |
understood it, but always make sure that
| am looking at you before you start
talking."
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® Adapted from Beverly Rainforth, P.T., Jennifer Kdarr. Collaborative Teams for Students with Severe
Disabilities: Integrating Therapy and Educationar8icesPaul Brookes Publishing Company, 1997
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You are required to sign the
acknowledgement on the Special Needs
Funding Application before it can be
submitted to the Manitoba Education,
Citizenship and Youth. When reviewing it
prior to signing, make sure that it

# * accurately reflects the challenges that
0 your child faces on a day-to-day basis and
that you discuss any concerns you may
have with the school team.
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Education is not filling a bucket but
. lighting a fire.

: -William B. Yeats, poet Education legislation is one of many kinds
Heernerneensernerneeserneeseesnerneennernernnennent of legislation that have been affected by
, human rights laws and codes.
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® The Convention on the Rights of the Chitals
adopted and opened for signature, ratification and
accession by General Assembly resolution 44/25 of
20 November 1989. It entered into force 2 September
1990

‘Convention on the Rights of Persons with
Disabilities Annex 1, Final report of the Ad Hoc
Committee on a Comprehensive and Integral
International Convention on the Protection and
Promotion of the Rights and Dignity of Persons with
Disabilities Department of Public Information ©
United Nations 2006

8 Enacted as Schedule B to tlmnada Act 1982
(U.K.) 1982, c. 11, which came into force on April
17,1982

° This Act (CHAPTER H175) was proclaimed in
force December 10, 1987.

9 Full Citizenship: A Manitoba Provincial Strategy

on Disability. Copyright © 2001 Manitoba Family
Services and Housing. Available online at
http://www.gov.mb.ca/dio/english/citz/.

' Continuing Consolidation of the Statutes of
ManitobaRSM 1987, c. P250 The Public Schools
Act
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12R.V. Sharpe[2001] S.C.R. 45 at para 171 (S.C.C.);
Quebec (Minister of Justice) 175 C.C.C. (3d) 321
(Que. C.A); Including its impact on the s. 1 Cbkart
analysis with application to provincial spheres of
jurisdiction. Auton (Guardian ad litem) v British
Columbia (A.G.) [2002] B.C.J.

Discrimination is as any act that
is biased towards a person or group
based on assumptions of group
characteristics, rather than on
individual judgment. It is the denial
of justice prompted by preconceived
judgment or opinion.
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13 The Convention in BriefConvention on the Rights
of Persons with Disabilitieannex 1, Final Report of
the Ad Hoc Committee on a Comprehensive and
Integral International Convention on the Protection
and Promotion of the Rights and Dignity of Persons
with Disabilities Department of Public Informati@n
United Nations 2006

51



'1&

O * 8: (
& & D
/
E F G & "
G
@ &
$
G
&
G
8E4F
% G
H G O "
/ | & E'/&F
"
3&7 *
=&
3&3 & > )5 & "
0 < : 8>>= &
" .
- &
* & * " ,
&

14 Equality in the Classroonthe Educational
Placement of Children with Disabiliti€Sanadian
Council on Learning, May 1, 2007.
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Substantive equality recognizes
that equal treatment is not about
treating all people the same; it is about
treating people differently in order to
take into account their different needs.
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15 Full Citizenship: A Manitoba Provincial Strategy
on Disability Copyright © 2001 Manitoba Family
Services and Housing. Available online at
http://www.gov.mb.ca/dio/english/citz/.
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16 Appropriate Educational Programming in
Manitoba: Standards for Student Serviceanitoba
Education, Citizenship and Youth 2006
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7 Appropriate Educational Programming in
Manitoba: Standards for Student Servicegnitoba
Education, Citizenship and Youth 2006

18 Full Citizenship: A Manitoba Provincial Strategy
on Disability. Copyright © 2001 Manitoba Family
Services and Housing. Available online at
http://www.gov.mb.ca/dio/english/citz/.
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19 Appropriate Educational Programming in
Manitoba: Standards for Student Servicetanitoba
Education, Citizenship and Youth 2006
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School divisions have an obligation
to conduct regular assessments of
student learning and report to parents
&3 A( atregular reporting periods. Assessment
methods should be appropriate for and
compatible with the purpose and context of
the assessment.
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“Appropriate Educational Programming in
Manitoba: Standards for Student Servicegnitoba
Education, Citizenship and Youth 2006
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Student-specific outcomes differ from
curricular outcomes.
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Remember: School divisions must give
parents a written guide to their appeal
process. The guide for each school
division will be different. Generally, there
is a short time frame that you have to
make an appeal, approximately 10 days
from the date of an incident that affected
your child. The appeal you make must be
in writing.
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22 pppropriate Educational Programming in
Manitoba: A Formal Dispute Resolution Process
Manitoba Education, Citizenship and Youth, 2006
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Without leaps of imagination, or
dreaming, we lose the excitement
of possibilities. Dreaming, after
all, is a form of planning.

-Gloria Steinem
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Adaptations are changes to the
teaching process, materials or student
products that help students to achieve the
expected curricular outcomes. These
adaptations are one of the ways that
teachers accommodate the learning needs
and styles of all students in the classroom.

Modification refers to altering the
number, essence or content of the
curricular goals that the student is expected
to meet. Teachers will often modify the
goals for students who are not able to attain
the provincial curricular goals, usually
because the child has a cognitive disability.
The focus may be more on skills that a
student needs to enhance the quality of his
or her life, now and in the future. This might
include basic math skills that prepare the
student to live within a budget, or basic
literacy skills that allow the student to
function in the community.

%3 Working Together: A Handbook for Parents of
Children with Special Needs in Scho@lanitoba
Education Citizenship and Youth, 2004
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Inclusion without resources, without
support, without teacher preparation
time, without commitment, without a
vision statement, without restructuring,
without staff development won't work.

- Mara Sapon-Shevin :
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_ Gathering
Setting and
Direction Sharing
Information
Implementing X
and Reviewing Devglr?g)lng
the Plan Writing the
Plan
!
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27 Adapted fromindividual Education Planning: A
Handbook for Developing and ImplementiigdP's Early
to Senior Years Manitoba Education and Training8L.99
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An IEP is...

1.

A summary of the student-specific
outcomes and performance objectives
that have highest priority for a student’s
learning during a school year, with
concrete plans for how these outcomes
and performance objectives can be
reached.

Able to address social or cultural
adjustments, adaptive behaviours, and
transitions from one environment to
another.

Used to plan for students whose needs
are not being met through the provincial
curriculum.

Able to incorporate other goals
(speech/language, occupational
therapy, etc.)

An [EP is not ...

1.

2.

3.
4,

A description of everything that will be
taught to the student.

Restricted to curricular/curriculum issues
and concerns.

Just for students with severe disabilities.
Restricted to the use of classroom
resources.

i



Seven Essential Components ofa n IEP

1. Student identification and background
information.

2. Current levels of performance, reflecting
team consensus on the student’s abilities and
needs.

3. Student-specific outcomes.

4. Performance objectives.

5. Methods, materials, and strategies.

6. Names of team members who will implement
the IEP and the location where it will be
implemented.

7. Plans for evaluation and review, including
dates for meetings to examine student
progress and the IEP.

. What makes an IEP effective
They are working documents that are linked
G to daily instruction.
They involve all members of the team in
assessing student performance within their
area of expertise.

They identify clearly who is responsible for
student instruction.

They are living documents (revised along
with changes in the student’s
circumstances and progress).

They link clinician and consultant reports
and programming to daily instruction.
They involve parents as active and equal

team members in planning and implementation
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One can never consent to creep when one
feels an impulse to soar.
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% from Working Together: A Guide to Positive Problem
SolvingManitoba Education, Citizenship and Youth
2005 p 3
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to Student/Parent Advocacyhe Manitoba Association
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A position is what you say you want or
must have. It may be seen as a demand or a
proposal or a preferred course of action.

An interest is the motivation or reason
behind the position. It is the reason why you
want what you say that you want. An interest
may indicate a need, a desire, or a concern.
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%2 from Working Together: A Guide to Positive Problem
SolvingManitoba Education, Citizenship and Youth
2005 p. 13
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33 Adapted from: Rainforth, B. & J. York-Barr
Collaboration Teams for Students with Severe
Disabilities: Integrating Therapy and Educational
Serviceg2nd Ed.) Baltimore, MD: Paul H. Brookes
Publishing Co. 1977
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Anyone can become angry - that is easy.
But to be angry with the right person, to the
right degree, at the right time, and in the
right way - that is not easy.

-Aristotle
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One needs something to believe in,
something for which one can have whole-
hearted enthusiasm. One needs to feel that
one's life has meaning, that one is needed in
this world. : #

-Hannah Senesh :
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% Coloroso, BDiscipline: Winning at Teaching
Boulder, CO, Media for Kids 1983
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36 Wood, Mary M., and J. Nicolakong Life Space
Intervention: Talking with Children and Youth inigls.
Austin, TX: Pro-ED, Inc., 1991.

3" Towards Inclusion: From Challenges to Possibilities
Planning for Behaviour.Manitoba Department of
Education, Citizenship and Youth, 2001
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4Jordan, Dixiecunctional Behavioral Assessment and
Positive Interventions: What Parents Need to Know
PHP-79 Families and Advocates Partnership for
Education (FAPE) PACER Center Minneapolis, MN
1997
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41 Rights: Our Equality Rights in the Charter: Theu@t
Challenges Program of Canada.
www.ccppcj.cale/rights/rights-charter.shtml
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“?Resolving Issues in the Public School System: A Gig for Student/Parent AdvocacyThe Manitoba Association of Parent
Councils 2004

“3 from Working Together: A Handbook for Parents of Children with Special Needs in School: Planning and Programing,
Manitoba Education, Citizenship and Youth 2004
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Situate yourself in a very postive future,
picture it clearly, then think Backwards.

1. Touching the Dream (the North Star).

2. Sensing the Goal: Focus for the next year.

3. Grounding in the Now: Where am I/are we?
4. Identifying People to Enroll on the Journey.
5. Recognizing Ways to Build Strength.

6. Charting Actions for the Next few Months.
7. Planning the Next Month's Work

8. Committing to the First Step (the Next Step)

\ (Including a Coach to Support your First Step) J

g © Inclusion Press J. Pearpoint, J. O'Brien, M. Forest 1991
\ J
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